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Introduction  
 
This resource is aimed at British volunteer sending agencies (VSAs) and any other organisations 
or groups that work in Britain with volunteers returning from placements overseas. It is 
specifically designed to be used by those who believe that volunteers are a valuable resource in 
terms of bringing a global perspective to their own community when they return home. The 
ÒÅÓÏÕÒÃÅ ÁÉÍÓ ÔÏ ÓÕÐÐÏÒÔ ÁÎÄ ÐÒÏÍÏÔÅ ÖÏÌÕÎÔÅÅÒÓȭ ÃÏÎÔÉÎÕÏÕÓ ÅÎÇÁÇÅÍÅÎÔ ÏÎ development 
issues, and to strengthen their involvement as active citizens. Many volunteers return from their 
placements with an informed perspective on the major global challenges we are facing. These 
include the unequal distribution of resources, inequality, climate change, the growing number of 
people displaced from their homes by conflict, poor economic prospects or other causes. 
 
However, volunteers who spend a prolonged period of time overseas can often feel a little lost, 
unable or unsure of how they can make an impact in addressing global justice issues. Covering 
four stages, this resource provides a practical guide and resource that will help volunteers to find 
an appropriate way to channel their overseas experience into participat ory action addressing global 
issues. It has been developed by a consortium of four European organisations active in the field of 
volunteering, global justice, active citizenship and fostering continuous engagement. The 
organisations are: 
 

¶ INEX-SDA (Czech Republic) 

¶ finep (Germany) 

¶ Comhlámh (Ireland) 

¶ Volunteering Matters (United Kingdom)  
 

 
 
In 2016, they developed a transnational curriculum that draws on research and input from 70 
organisations involved in international volunteering . This was piloted with 38 volunteers from 
around the EU: all were supported to set up local action projects, drawing on their experiences in 
the global south. 
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In the UK, the pilot  training resulted in the launch of 6 small scale action projects managed by 11 
volunteers. The majority of these projects were completed successfully, and almost all British 
participants are now engaged active citizens in one way or another. Based on this experience, this 
manual contains some adaptions to make the training resource more localised for the situation in  
the UK. Several activities have been altered, replaced, removed or added. If you consider the 
activities below not completely suited for your needs, we warmly invite you to consult the 
transnational curriculum for alternatives. 
 

 

Volunteering for the Future  
 
Funded by Erasmus+, the Volunteering for the Future project focuses on developing high quality 
learning opportunities that are tailored to volunteers returning from the global south. These 
ÌÅÁÒÎÉÎÇ ÅØÐÅÒÉÅÎÃÅÓ ÃÁÎ ÅÎÈÁÎÃÅ ÒÅÔÕÒÎÅÄ ÖÏÌÕÎÔÅÅÒÓȭ ÃÁÐÁÃÉÔÉÅÓȟ ÅÎÁÂÌÉÎÇ ÔÈÅÍ ÔÏ ÅÎÇÁÇÅ ÁÓ 
active citizens on international development issues. Utilising innovative outreach and delivery 
methodologies, it aims to nurture the transformative potential of t he ÖÏÌÕÎÔÅÅÒÓȭ overseas 
experiences and translate it into a deepened sense of identity as active global citizens. Research 
(Benthall 2010) has found that young returned volunteers have a strong commitment to securing 
a more just and equitable world, as well as increased credibility in the eyes of their peers. With 
the relevant support and training, they can make a significant contribution to confronting the 
major development challenges of our time. This training resource is one of the key outputs 
developed for the project and draws on the lessons learned from our own experiences in 
debriefing and reengaging British volunteers who have returned from volunteering engagement in 
the global south.  
 
It aims to provide a practical guide to supporting volunteers in their journey to reengage as active 
citizens. It focuses on identifying and further enhancing skills that were sparked whilst overseas, 
such as critical thinking, lookin g at issues from multiple perspectives, community participation, 
and strategies to address global justice questions. This will, in turn, equip participants with 
competencies that will enable them to participate as active global citizens, not just in the short 
term through action projects, but also long-term throughout their lives. This resource is not an 
effort to scale up or standardise a way of working with returnees, but rather contains suggestions 
and hopefully some inspiration on ways or activities to work with returnees. All volunteers are 
unique, with their own needs and interests: the same is true of the organisations that work with 
them.  Therefore, it is not necessary to utilise every method mentioned in this training, as many 
of the learning activities complement each other. Feel free to use your own creativity and 
imagination to rework the activities as appropriate for your context and aims. However, we 
recommend that you follow the general flow of this manual and go through each of the stages 
mentioned, to ensure the course has the most effect.  

 
 
 
 
 

https://volonteurope.eu/wp-content/uploads/2016/12/What-Next-A-training-resource-for-working-with-returned-volunteers-1.pdf?95c7d6&b1922a
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Development Education M ethodologies  
 
The resource has been compiled using a development education approach. This means it uses 
participative methodologies to engage in critical debate around the underlying causes of global 
injustices, and to identify the role returned volunteers can play in their home country. In some 
countries, development education (DE) is called global education: in this resource we will refer to 
it as DE. While there are numerous definitions of DE, we have found the following very useful in 
framing our work : 
 
Ȱ'ÌÏÂÁÌ ÌÅÁÒÎÉÎÇȟ ÃÒÉÔÉÃÁÌ ÁÎÄ ÃÒÅÁÔÉÖÅ ÌÅÁÒÎÉÎÇ ÁÂÏÕÔ ÔÈÅ ×ÉÄÅÒ ×ÏÒÌÄȟ ÅÎÁÂÌÅÓ ÐÅÏÐÌÅ ÔÏ ÄÅÖÅÌÏÐ 
knowledge about the challenges we face and skills to make decisions for themselves. Equipped 
×ÉÔÈ ÔÈÅÓÅ ÇÌÏÂÁÌ ÃÁÐÁÂÉÌÉÔÉÅÓȟ ÐÅÏÐÌÅ ÃÁÎ ÈÅÌÐ ÔÏ ÍÁËÅ Á ÍÏÒÅ ÊÕÓÔ ÁÎÄ ÓÕÓÔÁÉÎÁÂÌÅ ×ÏÒÌÄȱ  
 Ȱ$ÅÖÅÌÏÐÍÅÎÔ ÅÄÕÃÁÔÉÏÎ ÉÓ ÁÎ ÁÃÔÉÖÅ ÌÅÁÒÎÉÎÇ ÐÒÏÃÅÓÓȟ ÆÏÕÎÄÅÄ ÏÎ ÖÁÌÕÅÓ ÏÆ ÓÏÌÉÄÁÒÉÔÙȟ ÅÑÕÁÌÉÔÙȟ 
inclusion and co-operation. It enables people to move from basic awareness of international 
development priorities and sustainable human development, through understanding of the 
ÃÁÕÓÅÓ ÁÎÄ ÅÆÆÅÃÔÓ ÏÆ ÇÌÏÂÁÌ ÉÓÓÕÅÓȟ ÔÏ ÐÅÒÓÏÎÁÌ ÉÎÖÏÌÖÅÍÅÎÔ ÁÎÄ ÉÎÆÏÒÍÅÄ ÁÃÔÉÏÎȱ ɉ#ÏÎÃÏÒÄȟ 
2004). 
 
 

Development Education and International Volunteering  
 
DE is a process by which we build our awareness of the root causes and the effects of issues on our 
local and global community. This awareness equips individuals with the necessary knowledge in 
order to take informed action in t ackling some of the current global challenges. Assisting 
ÒÅÔÕÒÎÅÄ ÖÏÌÕÎÔÅÅÒÓ ÔÏ ÄÅÖÅÌÏÐ ÃÒÉÔÉÃÁÌ ÌÉÔÅÒÁÃÙ ×ÉÌÌ ÈÅÌÐ ÔÈÅÍ ÔÏ ÅÎÇÁÇÅ ×ÉÔÈ ÔÈÅ ×ÏÒÌÄȭÓ 
interconnected problems and solutions. Returned volunteers are in a unique position, as they 
have had the opportunity to live and work in the global south and the global north. This allows 
them to experience first-hand the interconnections between various issues facing both the north 
and south. In turn, this can lead to a better understanding of the underlying causes of global 
ÉÎÊÕÓÔÉÃÅȟ ÁÎÄ ÃÁÎ ÉÎÆÏÒÍ ÔÈÅ ÖÏÌÕÎÔÅÅÒÓȭ ÁÃÔÉÏÎÓ ×ÈÅÎ ÔÈÅÙ ÒÅÔÕÒÎ ÔÏ ÔÈÅÉÒ ÌÏÃÁÌ ÃÏÍÍÕÎÉÔÙ ÁÎÄ 
want to engage and create awareness of global issues. Through personal encounters and 
experience, volunteers have had a great opportunity to consciously engage in critical global 
learning and become actors in change towards more just and sustainable relations among the 
global community. Their experiences can hopefully challenge, rather than reinforce, perceptions 
of the global south. 
 

Why is this  work  important?  
 
The world is interconnected, so are its problems and their solutions. As organisations active in 
volunteering, active citizenship and global justice, we cannot look at issues in isolation. Whether 
our main field of operations is local, national or international , we need to take into account the 
impact made on all of these levels. For example, we cannot hope to minimise the impact of 
climate change in the global south without addressing consumption patterns in the global north.   
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Returned volunteers are in a unique position as they have had the opportunity to live and work 
both in the global south and the global north. This has hopefully given them a transformative 
experience. It equips them with different capacities and insights, as well as skills, insights, and the 
credibility to discuss these topics.  
 
Their position is valuable in showing connections between the global south and the global north.  
It can provide new insights and perspectives on such issues like poverty and inequality. This can 
inform the volunteersȭ actions when they return to their communi ties and want to engage and 
create awareness of global issues in their local setting. Their experiences can hopefully challenge, 
rather than reinforce, perceptions of the global south. 
 
An example of collaborative efforts to bring about change can be seen with the introduction of 
the Sustainable Development Goals, or SDGs, which were launched by the United Nations in 2015 
and have been adopted by over 150 countries.  
 
There are 17 Sustainable Development Goals, ranging from commitments to ending hunger, 
eradicating poverty, reducing inequality and to ensuring access to clean water and sanitation. 
Furthermore, the UN recognises that many of the goals call for long term behavioural or 
attitud inal changes, and that volunteers have an important role to play in terms of changing these 
attitudes, and achieving these goals. This could be through raising awareness, championing 
causes and by inspiring others ɀ all contributing to incremental changes in the mindsets of society 
as a whole. 
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Development and volunteering  
 
Locating the overseas volunteering experience within the wider context of development allows for 
a deeper and more long-term engagement in development to take place, and provides possibilities 
for continued engagement and action on return. Good quality DE is an essential part of the 
training and overall experience to ensure that overseas volunteering opportunities are meaningful 
and to enhance the potential of volunteers travelling overseas to take action and raise awareness 
upon their return. Returnees can be a valuable resource for campaigns and initiatives  on local 
issues, applying the skills and perspectives gained while overseas to the local context. 
Furthermore, volunteers who have had the opportunity to go overseas may well bring back 
important global justice perspectives that could add value to existing work going on locally, 
sharing examples of how communities in the global south are managing challenging issues and 
creating solutions.  
 
Returnees have the potential to bring a critical, global perspective into local areas of work, study 
and daily life and the lives of others, enriching and enhancing local activity and engagement with 
new and fresh perspectives. There is a potential role for returnees to bring new perspectives on 
these issues, deepening an understanding of the issues within their local communities whilst  
making connections globally. This can help bridge the gap between the global north and south as 
both have experienced comparable issues. This provides a platform for learning in terms of 
building resilience, emphasising community based solutions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 
 
 

Ȱ&ÏÌÌÏ×ÉÎÇ ÍÙ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÉÎ ÔÈÅ Ȱ7ÈÁÔ .ÅØÔȱ ÔÒÁÉÎÉÎÇ ) 
applied for Erasmus Mundus Master's programme 
scholarship. It's an M.A. Programme in education policies 
for global development GLOBED). It's awarded by a 
consortium of universities in Barcelona, Amsterdam, Oslo 
and Malta. I never thought I'd have a chance to get the 
funding to study in a field I am so passionate about, but to 
my big surprise I was accepted into the programme. It turns 
out that they were very interested in the volunteering I have 
ÄÏÎÅ ×ÉÔÈ )#3 ÁÎÄ ÔÈÅ Ȱ7ÈÁÔ .ÅØÔȱ ÔÒÁÉÎÉÎÇ ÉÎ #ÈÏÔñÂÏĠȢ ) 
am so grateful for the opportunities and the support the 
Ȱ7ÈÁÔ .ÅØÔȱ ÆÁÃÉÌÉÔÁÔÏÒÓ ÇÁÖÅ ÍÅȢ )Ô ÒÅÁÌÌÙ ÈÁÓ ÏÐÅÎÅÄ ÎÅ× 
doors.ȱ 
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What is Ȭ!ctive Citizenship ȭ? 
 
2ÅÓÅÁÒÃÈ ÃÏÎÄÕÃÔÅÄ ÆÏÒ Ȭ%ÎÇÁÇÉÎÇ Returned Volunteers in Active Citizenship : Research, learning 
ÁÎÄ ÂÅÓÔ ÐÒÁÃÔÉÃÅ ÆÒÏÍ ÆÏÕÒ ÃÏÕÎÔÒÉÅÓȭ ɉ6ÏÌÏÎÔÅÕÒÏÐÅ ÅÔ ÁÌȟ άΪΫΰɊ ÆÏÕÎÄ ÔÈÁÔ ÔÈÅ ÔÅÒÍ ÁÃÔÉÖÅ 
citizenship is used in many different ways and at varying levels across Europe. For the purpose of 
this project active citizenship is referred to as the rights and responsibilities of citizens in and to 
society. We do not limit the concept of citizenship to a legal status, which carries with it the right 
to hold a passport or vote; instead, we focus upon the active nature of citizenship and the 
responsibilities that are encapsulated within active citizenship. We also embrace the concept of 
ÇÌÏÂÁÌ ÁÃÔÉÖÅ ÃÉÔÉÚÅÎÓÈÉÐȢ 5ÎÉÖÅÒÓÉÔÙ #ÏÌÌÅÇÅ ,ÏÎÄÏÎ ɉάΪΫΰɊ ÓÔÁÔÅÓ ȬÃÉÔÉÚÅÎÓÈÉÐ ÉÓ Á ÆÅÅÌÉÎÇ ÏÆ 
responsibility for the wellbeing of others and the planet and an understanding that concerted 
ÁÃÔÉÏÎ ÃÁÎ ÈÅÌÐ ÔÏ ÃÈÁÎÇÅ ÔÈÅ ×ÏÒÌÄȭȢ #ÉÔÉÚÅÎÓ 2ÉÓÉÎÇȡ Ȱ! 2ÅÐÏÒÔ ÆÒÏÍ ÔÈÅ 0ÅÏÐÌÅȭÓ #ÏÎÖÅÒÓÁÔÉÏÎȱ 
ɉάΪΫίɊȟ ÅÃÈÏÅÓ ÓÕÃÈ ÓÅÎÔÉÍÅÎÔÓȟ ÎÏÔÉÎÇ ÔÈÁÔ ȬÏÕÒ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÏÆ ÃÉÔÉÚÅÎÓÈÉÐ ÍÕÓÔ ÉÎÃÌÕÄÅ ÏÕÒ 
role aÓ ÇÌÏÂÁÌ ÃÉÔÉÚÅÎÓȟ ÎÏÔ ÁÓ ÁÎ ȬÁÄÄ-ÏÎȭ ÂÕÔ ÁÓ Á ÃÅÎÔÒÁÌ ÆÁÃÅÔ ÏÆ ÏÕÒ ÉÄÅÎÔÉÔÙȭ ɉÉÂÉÄȟ ÐȢΫγɊȢ $ÒÁ×ÉÎÇ 
on reflections from each partner country, we define active citizenship as encompassing:  
 

- Political engagement , whereby people engage critically with democratic structures and 
institutions;  

- Social participation , focusing on activities that people could engage in, in their everyday 
lives, such as being part of a community organisation; 

- Individual participation , whereby choices that individuals make in life, such as choosing 
fair trade goods, impact upon society. 

 
 
 

12 Recommendations for Improving the Way that Active Citizenship is Fostered in 
Returning International Volunteers  
 
4ÈÅ ÆÏÌÌÏ×ÉÎÇ ÁÒÅ Ϋά ÒÅÃÏÍÍÅÎÄÁÔÉÏÎÓ ×ÈÉÃÈ ÃÏÍÅ ÆÒÏÍ ÔÈÅ ÒÅÓÅÁÒÃÈ Ȭ%ÎÇÁÇÉÎÇ ÒÅÔÕÒned 
volunteers in active citizenship. Research, learning and best practice from four 
ÃÏÕÎÔÒÉÅÓȭȢ 4ÈÅÙ ÁÒÅ ÕÎÄÅÒÐÉÎÎÅÄ ÂÙ ÔÈÅ ÐÒÉÎÃÉÐÌÅ ÔÈÁÔ ÔÈÅ ÅÎÇÁÇÅÍÅÎÔ ÏÆ ÒÅÔÕÒÎÅÄ 
volunteers is an essential part of international volunteering. As such, engagement with 
international volunteers, post -deployment, needs to become common practice and 
institutionalised by any organisation involved in placing or supporting international 
volunteers. It should also be recognised that international volunteering does not just 
benef it the partner country where the activities take place but also offers a potential 
benefit to the home countries of the international volunteers, as the volunteers have the 
potential to be active citizens within their own society given the right conditions . 
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1. Sending organisations need to stick to their principles and values, encouraging debate, to 
keep relevant and in touch, and to respond to changing social justice issues (Comhlámh et 
al, 2015). At the same time, there is a need to create spaces whereby the voluntary and 
community sector, civil society and governments may develop structured dialogue around 
advocacy (Harvey, 2014). 

2. Sending organisations should be open to changing their traditional organisational 
structures and welcome ideas and suggestions from former volunteers. This can help 
returned volunteers to feel appreciated and strengthen their identification with the 
organisation. 

3. /ÒÇÁÎÉÓÁÔÉÏÎÓ ÓÈÏÕÌÄ ÎÏÔ ÏÎÌÙ ÆÏÃÕÓ ÏÎ ÔÈÅ ȬÓÏÆÔȭ ÖÉÅ× ÏÆ ÁÃÔÉÖÅ ÃÉÔÉÚÅÎÓÈÉÐ ÂÕÔ ÁÌÓÏ ÏÎ Á 
more critical form of active citizenship, where action by returned volunteers is fostered in 
a critical way that can encourage change in political paradigms (Comhlámh et al, 2015). 

4. Networks should be established, supported and maintained for returned international 
volunteers. This will provide greater peer support, enthusiasm and solidarity amongst 
returned volunteers. 

5. Returned volunteers should be acknowledged and their contribution to organisations and 
society celebrated (MacRory 2009). 

6. Sending organisations should form partnerships with locally or nationally based 
organisations that support people in active citizenship. Such partnerships should go 
beyond signposting.   

7. Pre-departure training should not only focus on volunteer deployment, but should 
address the issue of sustainable active citizenship. International volunteers should be 
encouraged to think about their actions after deployment and areas in which they can 
work during pre-departure training. 

8. Post-deployment debriefing is essential. Lovell-Hawker (2009) reported that 60% of 
development workers returning to the UK report predominantly negative feelings. This 
can manifest as disorientation, exhaustion or a sense of loss. As such, it is vital that post-
deployment debriefing is provided for the health and well-being of the returned 
volunteers and to mitigate reverse culture shock. 

9. Training and support should take a long-term view and not solely be conducted just 
directly after deployment. Training, learning and tools should be provided to volunteers to 
help springboard them towards further engagement as an active citizens, once they have 
re-integrated back into their home country. Long-term commitment is achieved through a 
combination of theory and practice that is not only delivered directly after deployment. 

10. Funding is key in providing safe, high quality support when undertaking active citizenship 
in a structured way. VSO Nigeria (2014) received feedback from returned volunteers 
stating that they had difficulty accessing small-scale funds to help support their active 
citizÅÎÓÈÉÐȢ )Ô ÉÓ ÃÒÕÃÉÁÌ ÔÈÁÔ ÔÈÅ ÒÅÔÕÎÅÄ ÖÏÌÕÎÔÅÅÒÓȭ ÁÃÔÉÖÅ ÃÉÔÉÚÅÎÓÈÉÐ ÉÓ ÒÅÃÏÇÎÉÓÅÄ ÁÎÄ 
that either sending organisations redistribute funding to recognise this or that small 
grants are made available. 

11. Research should be conducted on the long-term impact of returned volunteers on their 
local community and how they encourage others to engage in community action at home 
(Machin 2008). Collecting such data may improve political and financial will towards 
fostering active citizenship in returned volunteers. 

12. Remember that it is OK for volunteers not to engage and that the optimum time for them 
to get involved is when they are ready. 
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Local Volunteering in the United Kingdom  
 
Fostering Volunteering as a way to encourage active citizenship and promote social cohesion has 
been a central concern to the UK government for at least two decades. For the 2010-2015 
Conservative and Liberal Democrat coalition government empowering civil society by 
ÖÏÌÕÎÔÅÅÒÉÎÇ ×ÁÓ Á ËÅÙ ÃÏÍÐÏÎÅÎÔ ÏÆ ÔÈÅÉÒ Ȭ"ÉÇ 3ÏÃÉÅÔÙȭ ÖÉÓÉÏÎ ÁÎÄ ÁÇÅÎÄÁ (BBC 2010a). The three 
main strands of this agenda were: 

1. Ȱ-ÁËÉÎÇ ÉÔ ÅÁÓÉÅÒ ÔÏ ÒÕÎ Á ÃÉÖÉÌ ÓÏÃÉÅÔÙ ÏÒÇÁÎÉÓÁÔÉÏÎȟ ÓÕÃÈ ÁÓ Á ÃÈÁÒÉÔÙȟ ÓÏÃÉÁÌ ÅÎÔÅÒÐÒÉÓÅ ÏÒ 

voluntary organisation 

2. Getting more resources into the sector - both time and money 

3. Making it easier for civil society organisations to participate in public service 

ÄÅÌÉÖÅÒÙȱɉ#ÁÂÉÎÅÔ /ÆÆÉÃÅ άΪΫέɊ 

(Ï×ÅÖÅÒȟ ×ÉÔÈ ÔÈÅ 5+ȭÓ άΪΫΰ ÄÅÃÉÓÉÏÎ ÔÏ ÌÅÁÖÅ ÔÈÅ %ÕÒÏÐÅÁÎ 5ÎÉÏÎ ÔÈÅ ÆÏÃÕÓ ÏÆ ÃÅÎÔÒÁÌ 
government has recently shifted away from civil society matters. Indicative of this trend, the 
Office for Civil Society was relocated away from its central position at the Cabinet Office to the 
Department for Culture, Media and Sport (Weakley 2016). 
 
Although they have been of central interest for successive governments, civil society matters are 
subject to devolution in the UK. England, Northern Ireland, Scotland and Wales are each 
responsible for their own policies. Relationships and responsibilities in volunteering are governed 
by special agreements between the national governments and volunteering sector organisations. 
They provide an official though not legally binding framework for the practical operation of 
ÖÏÌÕÎÔÅÅÒ ÂÁÓÅÄ ÓÅÒÖÉÃÅÓȢ )Î %ÎÇÌÁÎÄ ÔÈÉÓ ÁÇÒÅÅÍÅÎÔ ÉÓ ÃÁÌÌÅÄ Ȭ4ÈÅ #ÏÍÐÁÃÔȭȟ ÉÎ .ÏÒÔÈÅÒÎ )ÒÅÌÁÎÄ 
Ȭ4ÈÅ ÃÏÎÃÏÒÄÁÔȭ ÁÎÄ ÉÎ 7ÁÌÅÓ Ȭ6ÏÌÕÎÔÁÒÙ 3ÅÃÔÏÒ 3ÃÈÅÍÅȭȢ 3ÉÍÉÌÁÒ ÁÇÒÅÅÍÅÎÔÓ ÁÌÓÏ ÅØÉÓÔ ÏÎ ÔÈÅ 
local level (European Volunteer Centre 2012).  
 
There are four national centres for volunteering: Volunteering England, Northern Ireland 
Volunteer Development Agency, Volunteer Development Scotland and Wales Council for 

Voluntary Action
4
. They receive funding from the national governments to provide research 

surrounding the field, develop training solutions for volunteering organisations, design new 
volunteering opportunities as well as advise and consult governments, authorities and the private 
sector on volunteering matters (Volunteer Scotland 2017). An organisation providing similar 
services as well as managing more than 30,000 volunteers and 90,000 beneficiaries every year 
through 180 active programmes across the UK is Volunteering Matters. Founded in 1962 (and 
known as Community Service Volunteers until 2015), Volunteering Matters has been leading UK 
volunteering in policy and practice for more than 50 years. The Volunteering Matters website 
provides a valuable resource for finding volunteering opportunities in their projects throughout 
England, Wales and Scotland. Additionally, the national centres for volunteering provide online 
gateways for finding volunteering opportunities and the Do-it .org.uk website offers the largest 
database in the UK.  
 
Volunteering in all its diverse forms is a popular activity in the UK. The Citizenship Survey 
produced annually by the Department for Communities and Local Government until 2011 
provided comprehensive information about the sector. In 2009-10 40% of all adults in the UK 
volunteered at least once per year, while 25% stated voluntary involvement once a month. The 
most popular fields for volunteering in this period were education (31%), religion (24%), sports 
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and exercise (22%) as well as health and disability (22%). The survey also revealed that a majority 
of 65% of all volunteers were raising or handling money during their commitment while 50% 
helped organising and running events (Department of Communities and Local Government 2010). 
 

International Volunteering  
 
Young people from the UK have been travelling to the global south for decades to be an active 
ÐÁÒÔ ÏÆ ÔÈÅ 5+ȭÓ ÃÏÍÍÉÔÍÅÎÔ ÔÏ ÉÎÔÅÒÎÁÔÉÏÎÁÌ ÄÅÖÅÌÏÐÍÅÎÔȢ %ÖÅÒÙ ÙÅÁÒ ίΪȟΪΪΪ ÖÏÌÕÎÔÅÅÒÓ ÁÒÅ ÓÅÎÔ 
overseas by 85 organisations in the UK (Walker, Purvis and Kennedy 2015). These organisations 
and programmes can be classified in three groups. 
 

1. The UK government namely the Department for International Development (DFID) 

2. Civil Society organisations (CSO) 

3. Commercial travel companies 

Driven by the overarching goal of ending extreme poverty globally, DFIDȭÓ ÅÆÆÏÒÔÓ ÔÁËÅ ÖÁÒÉÏÕÓ 
forms, from the immediate response to natural disasters and crisis relief work to supporting 
research into global development and policy advice. DFID recognises the potential of civil society 
for its work in the global south (Department for International Development 2017a). International 
Development Secretary Priti Patel (2017) said on this topic: 
 
 Ȱ&ÒÏÍ ÄÅÌÉÖÅÒÉÎÇ ÌÉÆÅ-saving assistance when disaster strikes, to addressing the underlying causes 
of deprivation, our civil society organisations are on the front line of the battle against extreme 
ÐÏÖÅÒÔÙȱ 
 
In 2016 DFID revised its funding guidelines for CSOs. A general shift from funding DFID core 
programmes towards more open, competitive programmes was announced, placing a larger 
responsibility in the hands of CSOs. With regards to volunteering a special funding stream was 
introduced (UK Aid Volunteers). Part of this new stream is the tripling of the International 
Citizen Service (ICS) programme, DFI$ȭÓ ÃÏÒÅ ÖÏÌÕÎÔÅÅÒÉÎÇ ÅÎÇÁÇÅÍÅÎÔ (Department for 
International Development 2016b). 
 
The International Citizen Service (ICS) was introduced in 2010 by the 2010-2015 Conservative and 
Liberal Democrat coÁÌÉÔÉÏÎ ÇÏÖÅÒÎÍÅÎÔ ÉÎ ÔÈÅ ÓÐÉÒÉÔ ÏÆ ÔÈÅ Ȭ"ÉÇ 3ÏÃÉÅÔÙȭ ÁÇÅÎÄÁ ɉ""# άΪΫΪÂɊȢ 4ÈÅ 
aim of the programme is to promote global active citizenship amongst young people in the UK. 
The programme offers every year 7000 ten-week placements in the global south. All young people 
in the UK aged 18 to 35 are eligible. To increase its impact on active citizenship in the destination 
countries, ICS endeavours to match every UK volunteer with a local volunteer. A crucial part of 
the ICS programme after the overseas volunteering placement is the continued engagement of the 
ÖÏÌÕÎÔÅÅÒ ÉÎ ÔÈÅ ÌÏÃÁÌ ÃÏÍÍÕÎÉÔÙȢ 4ÈÉÓ ÉÓ ÃÁÌÌÅÄ  Ȭ!ÃÔÉÏÎ ÁÔ (ÏÍÅȭȢ )#3 ÖÏÌÕÎÔÅÅÒÓ ÁÒÅ ÅÎÃÏÕÒÁÇÅÄ 
to participate in at least one project in the local community. Progressio, one of the CSOs 
delivering ICS, reports of successful cases where ICS volunteers launched small campaigns and 
lobbied their local MP on development issues (Progressio 2016).  Most of the other CSOs 
ÄÅÌÉÖÅÒÉÎÇ )#3 ÐÒÏÖÉÄÅ ÃÏÍÐÒÅÈÅÎÓÉÖÅ ÇÕÉÄÁÎÃÅ ÆÏÒ Ȭ!ÃÔÉÏÎ ÁÔ (ÏÍÅȭ ÁÎÄ ÅÎÃÏÕÒÁÇÅ )#3 
volunteers strongly to stay engaged in civil society at home. As a result, an evaluation 
commissioned by DFID found an increased engagement of former ICS volunteers in the local 
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community, either through an increase of pre-existing commitments or by the uptake of 
completely roles as an active citizen (Ecorys 2013). 
ICS is 90% funded by DFID, but the programme is delivered by a consortium of CSOs. Voluntary 
Service Overseas (VSO) is the lead contractor and is in charge of the coordination of the 
programme as a whole. 
 
Before ICS was launched in 2010 CSOs had been sending volunteers to the global south already for 
decades. Usually those engagements developed out of specific, local needs. VSO for instance, was 
born in 1958 when the Bishop of Borneo needed English teachers and asked Alec and Moira 
Dickson to recruit young British people to go and teach in Borneo (Voluntary Service Overseas 
2017). Many current Christian volunteering programmes developed from the practice of sending 
missionaries to colonies. Both the Catholic Church (Missio 2017) and the Church of England 
(Church of England 2017) take an active part in promoting such volunteering programmes. 
Similarly there are important Muslim charities sending volunteers abroad, for example Islamic 
Relief (Islamic Relief 2017) and Islamic Help (Islamic Help 2017). The cost of volunteer placements 
hosted by CSOs can vary from several hundred to several thousand pounds. 
 
As volunteering  became more popular over the last decade (Walker, Purvis and Kennedy 2015), 
especially in ÔÈÅ ÃÏÎÔÅØÔ ÏÆ ȬÇÁÐ ÙÅÁÒÓȭȟ ÁÎ ÅÖÅÒ ÉÎÃÒÅÁÓÉÎÇ ÁÍÏÕÎÔ ÏÆ ÃÏÍÍÅÒÃÉÁÌ ÔÒÁÖÅÌ ÁÇÅÎÃÉÅÓ 
now offers volunteering placements. They combine conventional touristic activities with short 
and usually light touch placements. Therefore this sector is often referred tÏ ÁÓ ȬÖÏÌÕÎÔÏÕÒÉÓÍȭȢ 
Fees for these kinds of programmes can easily exceed the cost of holidays of equivalent duration. 
Popular commercial volunteering agencies are for instance statravel.co.uk, studentuniverse.co.uk 
or outreachinternational.co.uk.  
 
It has to be highlighted that commercial travel companies sending volunteers overseas do not act 
on the same platform as many civil society organisations. The main goal of travel companies is 
generating profits while civil society organisations generally work on a not for profit basis to 
support and better society. To a potential volunteer, however, it is often hard to distinguish 
between a genuine CSO and a commercial travel agency due to the vast amount of different 
organisations available on the internet. VoluÎÔÅÅÒÓȭ ÍÏÔÉÖÁÔÉÏÎs to go overseas also vary greatly 
between altruistic reasons to adventurism, often combining the two. This discussion highlights 
the rather difficult distinction between a volunteer and a traveller or tourist, as every volunteering 
experience includes elements of tourism to a different degree. Likewise there is an entire 
spectrum of sending organisations. 
 
Independently of the sending organisation, all volunteering in the global south has the potential 
to encourage global active citizenship as volunteers experience the effects of poverty, global 
inequality and injustice as well as corruption first hand. Therefore commercial volunteering 
agencies cannot be ignored in this discussion. However, as travel agencies organise volunteering 
opportunities to make a profit and not primarily to challenge the aforementioned issues, they are 
naturally not inclined to promote global active citizenship by engaging volunteers after their 
return in local volunteering.  
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)ÎÔÒÏÄÕÃÔÉÏÎ ÔÏ ÔÈÅ Ȱ7ÈÁÔ .ÅØÔȩȱ ÔÒÁÉÎing Course  
 
Volunteers participating in this course will probably have come from a range of volunteer sending 
agencies and the chances are they do not already know each other. One of the main goals of this 
training is for participants to form a group of peers who are prepared to tackle global issues 
together in their local community. Therefore, we recommend that, before you start with any of 
the activities in Module 1 you take some time to introduce yourself, the participants, the goals of 
ÔÈÅ Ȱ7ÈÁÔ  .ÅØÔ?ȱ course and its methodology to the participants. In the Appendix you can find 
several activities you can use to make participants more familiar with one another.  
 

How to use this resource!  
 
This resource is divided into four different stages; we recommend tackling these sequentially 
while allowing time for debriefing with the volunteers after the completion of each whole stage.  
 
3ÔÁÇÅ Ϋ ÉÓ ÔÉÔÌÅÄ Ȭ3ÔÏÒÙÔÅÌÌÉÎÇȭȢ 4ÈÉÓ ÓÅÃÔÉÏÎ ÏÆ ÔÈÅ ÒÅÓÏÕÒÃÅ ÌÏÏËÓ ÁÔ ÔÈÅ ÅØÐÅÒÉÅÎÃÅ ÏÆ ÔÈÅ ÖÏÌÕÎÔÅÅÒȢ 
It is very important th at the volunteer reflects on the experiences that they have had to date, as it 
helps them understand key learning and why they are moving in the direction they are in life. 
 
3ÔÁÇÅ ά ÉÓ ÔÉÔÌÅÄ Ȭ"ÉÇÇÅÒ 0ÉÃÔÕÒÅȭȢ 4ÈÅ ÁÉÍ ÏÆ ÔÈÉÓ ÐÁÒÔ ÏÆ ÔÈÅ ÒÅÓÏÕÒÃÅ ÉÓ ÔÏ ÌÏÏk at bigger global 
development issues, why they exist and how they are connected. It gives participants a space to 
discuss and debate different topics. It looks at how these issues affect different people and places 
depending on who they are and where they were born. It encourages a critical lens on these topics 
ÁÎÄ ÁÔÔÅÍÐÔÓ ÔÏ ÄÅÅÐÅÎ ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÔÈÏÕÇÈÔÓ ÁÓ ÔÏ ×ÈÙ ÔÈÅÓÅ ÄÉÆÆÅÒÅÎÔ ÉÓÓÕÅÓ ÅØÉÓÔ ÁÎÄ ×ÈÁÔ 
their root causes are. 
 
Stage 3 is about creating an action project. In Development Education, informed action is crucial. 
This builds on the first stage to help participants develop their own actions. It sets out different 
activities, from an initial brainstorm, to a step-by-ÓÔÅÐ ȬÈÏ×-ÔÏȭ ÏÎ ÁÌÌ ÔÈÅ ÄÉÆÆÅÒÅÎÔ ÁÓÐÅÃÔÓ ÏÆ 
starting and running a successful project. It includes setting aims and objectives, time, financial 
management, and assigning roles. By the end of stage three, participants should be well on their 
way to establishing a very strong social action project. 
 
Stage 4 is about capturing and consolidating the learning from the previous stages. It invites 
participants to evaluate and reflect on their learning. It aims to inspire and challenge them to stay 
involved in development issues after the training and action projects are completed. 
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Recommended methodology   
 
4ÈÅ Ȱ7ÈÁÔ .ÅØÔȱ ÃÏÕÒÓÅ ÁÉÍÓ ÔÏ ÃÈÁÎÎÅÌ ÔÈÅ ÅÎÅÒÇÙ ÁÎÄ ÍÏÔÉÖÁÔÉÏÎ ÏÆ ÐÁÒÔÉÃÉÐÁÎÔÓ ÔÏ×ÁÒÄÓ 

becoming active citizens in their local community. Therefore, it is vital that the training activities 

in this course reflect their enthusiasm and engagement. In every activity we recommend that you 

give the floor as much as possible to participants to provide their own input and ideas while you 

facilitate the discussion. We recommend that this work is delivered with a co-facilitator to 

manage the ease of discussions and maximise the facilitation of the group. Facilitators who are 

not actively giving the training play an important role in observing group dynamics and adapting 

the training content to the interests and passions of participants. TakinÇ ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÉÎÄÉÖÉÄÕÁÌ 

ÎÅÅÄÓ ÁÎÄ ÃÒÅÁÔÉÖÅ ÉÎÐÕÔ ÉÎÔÏ ÁÃÃÏÕÎÔ ÉÓ Á ÃÒÕÃÉÁÌ ÆÁÃÔÏÒ ÉÎ ÆÕÌÌÙ ÅÎÇÁÇÉÎÇ ÔÈÅÍ ÉÎ ÔÈÅ Ȱ7ÈÁÔ .ÅØÔȱ 

learning process. 

In order for the Action projects to be successful, it is important that participants are left the 

freedom to decide how they would like to engage and in what field they would like to be active. 

This encompasses a wide range of actions, from being an ambassador for a volunteering program, 

to joining a campaign, to starting their own NGO. However, it is important to ensure that 

participants set realistic goals for themselves in order to retain their dedication. Support them 

during the activities in stage 3 in setting their goals and keeping in contact with participants after 

the training is completed to help them along. You might even want to organise a reunion where 

participants might help each other to overcome any difficulties they might have encountered. 

However, bear in mind that it is ok for participants not to carry out their action projects or to 

alter their goals. After all, they can only be truly active citizens if they engage again in a fashion of 

their own choosing.  
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Ȱ7ÈÁÔ .ÅØÔ?ȱ ÔÒÁÉÎÉÎÇ ÁÃÔÉÖÉÔÉÅÓȢ  

Stage 1: Storytelling - Reflecting on the experience  
 
The aim of this stage is to get participants to reflect on their life experiences and the experiences 

from their overseas volunteering experience. It aims to get them to look at key points of learning 

on their journey. These activities formalise a process participants have likely already started as 

part of the group forming process, namely getting acquainted with each other, discussing 

volunteering experiences and their reasons for participating ÉÎ ÔÈÅ Ȱ7ÈÁÔ .ÅØÔȱ ÃÏÕÒÓÅȢ 

Activity  1.1:  The River of Experience  

Aim of Activity : 

- To get participants to recall their volunteer 

experience in all its complexity, from the planning 

and preparation phase up to the present day. 

- To get participants to pick out and reflect on key 
learning moments in their experience. 

Time 

needed:  

2 hours 

Materials needed:  

Natural materials available in 

the location of the training 

(e.g., rocks, sticks, leaves). 

In case of bad weather or 
mobility limitations, you can 
use creative materials 
indoors: crayons, colouring 
pencils etc. 

Activity Outline:  

The activity can start with a short guided meditation aimed at getting participants to reflect on 

their experience of international volunteering.  

The facilitator then explains the aim of the activity, as above. 
 
0ÁÒÔÉÃÉÐÁÎÔÓ ÁÒÅ ÇÉÖÅÎ ήί ÍÉÎÕÔÅÓ ÔÏ ÆÉÎÄ ÁÎÄ ÂÕÉÌÄ Á ÓÐÏÔ ×ÈÉÃÈ ȬÃÁÌÌÓȭ ÔÏ ÔÈÅÍ, to which they feel 
Á ÃÏÎÎÅÃÔÉÏÎ ÁÎÄ ×ÈÅÒÅ ÔÈÅÙ ×ÏÕÌÄ ÌÉËÅ ÔÏ ÂÕÉÌÄ ȰÔÈÅ ÒÉÖÅÒ ÏÆ ÔÈÅÉÒ ÅØÐÅÒÉÅÎÃÅȱȢ 4ÈÅÙ ÁÒÅ ÁÓËÅÄ ÔÏ 
imagine a river as a metaphor for their life experience. 
 
Note that the location will not be as important if the activity is conducted i ndoors: instead, 
encourage participants to find a place where they will have enough space for their materials.  
The river has its beginning (this might be a period when you first heard about the possibility of 
going volunteering or the moment when you decided on your project, etc.) 
Slowly it grows into a river. Sometimes it is a stony river, sometimes the river banks are tight, and 
ÓÏÍÅÔÉÍÅÓ ÔÈÅÒÅ ÉÓ Á ÂÅÁÕÔÉÆÕÌ ÌÁÎÄÓÃÁÐÅ ÁÒÏÕÎÄȣ 
 
Let participants discuss their initial motivation s for going overseas, their training,  placement and 
how they felt about it, the impact they made and how the training helped them to make this 
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impact. When the river grows wider they reflect on how it was to return home, how the 
debriefing went. How was it to share their experiences and how did re-engaging go?  
 
It is your river, your experience. Try to visualise all the important moments which are part of this 
river. 
 
After 45 minutes, divide the bigger group into smaller groups, ideally of five each. This allows a 
better dialogue and means that the session will not take excessive time to complete. Then the 
ȰÒÉÖÅÒ ÅØÈÉÂÉÔÉÏÎȱ ÓÔÁÒÔÓȢ )Î ÔÈÅÉÒ ÇÒÏÕÐÓ ÔÈÅÙ ÇÏ ÆÒÏÍ ÏÎÅ ÒÉÖÅÒ ÔÏ ÁÎÏÔÈÅÒȟ ÁÎÄ ÏÎÅ ÁÕÔÈÏÒ ÁÔ ÔÉÍÅ 
describes his/her river and the story behind it (five minutes each). After that there are five 
minutes for feeding back to the rest of the group and for the facilitator to ask further questions 
. 

 

Activity  1.1: Why do you want to keep volunteering?  

Aim of Activity : 

- To enquire with participants why they 

want to continue to volunteer .  

Help participants realising that they make a 

valuable difference in their communities as active 

citizens. 

Time 

needed:  

1 hour 

Materials needed:  

A comfortable discussion 

environment  

Activity Outline:  

If you have not organised an opening ritual, allow participants to get acquainted with one 

another with a brief introduction. Ask each participant why they have decided to engage in this 

course and enquire what they would like to take out of it. 

After this first round of questions, ask participants what they consider to be the biggest impact of 

their volunteering overseas experience. 

Shift to an open plenary discussion on some of the other impacts like: 

- Strengthening human capital: the value of volunteering extends beyond the actual 

volunteering activities. Volunteers who have been immersed in another community gain a 

much better understanding of other cultures, values and living conditions allowing for the 

respectful exchange of learning opportunities and can provide these communities with 

long term access to resources previously out of their reach. Their intercultural 

understanding is also an asset in addressing global issues at home. The benefit for the 

volunteers lays in their enhanced professional skills e.g. more inclusive teaching practices, 

improved care of maternity patients or better management of crops. However, the more 
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profound changes take place in their behaviour. Their increased morale and motivation, 

outsider perspective and problem-solving skills makes them leaders for social change in 

their own communities.  

 

Activity 1.3: Inquiry for positive change   

Aim of Activity : 

To get participants to reflect on how they have 

positively evolved as a result of their overseas 

experience 

 

Time 

needed:  

 1 ½ hours 

Materials  needed : 

Sheets of A5 paper for each 

person with Appreciative 

Enquiry questions on it (set 

out below) 

Activity Outline:  

The facilitator will introduce the process of appreciative enquiry. This is a process of focusing on 

or seeking out what is already good and working about a situation, an individual, organisation, 

ÅÔÃȢ 4ÈÅ ÐÒÏÃÅÓÓ ÕÓÅÓ Á Ȭή-$ ÃÙÃÌÅȭȡ $ÉÓÃÏÖÅÒȟ $ÒÅÁÍȟ $ÅÓÉÇÎȟ $ÅÌÉÖÅÒȢ  

 

   

 

 

 

 

 

 

 

This activity will explore how the returnee has transformed/changed/evolved while they are 

overseas during their volunteer placement.  
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DISCOVER: Individually, invite participants to do the first step by themselves ɀ see handout 

below. Invite them to think of a way they have positively changed (new skills and abilities). That 

is, how are they different now than before they went overseas? Invite them to write about that 

change using the handout provided  

 

What did participants do that worked to create this positive change in themselves? What did 

others do that also worked? Invite participants to write down some of their thoughts around 

these questions.  

 

Then, in pairs, invite participants to go for a walk, or form small groups, and share with one 

another their reflections around a change that happened in them. Encourage the one who is 

listening to be active in their listening skills. Active listening is a form of listening and responding 

that focuses the attention on the speaker. The listener must take care to attend to 

the speaker fully. They should ask further questions and be encouraging. Ensure that there is 

enough time for both people to talk (30 ɀ 40 minutes in total).  

 

Still in pairs, find out between each other what elements are common to the moments of greatest 

change.  

 

DREAMȡ ÔÈÉÓ ÓÔÁÇÅ ÂÒÉÄÇÅÓ ÔÈÅ ÂÅÓÔ ÏÆ Ȭ×ÈÁÔ ÉÓȭ ×ÉÔÈ ÓÐÅÃÕÌÁÔÉÏÎ ÏÒ ÉÎÔÕÉÔÉÏÎ ÏÆ Ȭ×ÈÁÔ ÍÉÇÈÔ ÂÅȭȢ 

This stage stretches the realm of the status quo, challenges common assumptions or routines, and 

helps suggest real possibilities that represent desired possibilities for the individual.  

Invite participants to imagine a future where the high points in the stories that they have been 

telling are everyday reality. What would the world look like if all people made these changes for 

themselves? What are the conditions that nurture positive change? 

DESIGN: at this stage, invite participants individually to write steps they can take to share their 

learning and nurture their pro -active participation in their own society and community.  

Get them to think of actual steps they can take. This can be open and evolve over time. Encourage 

them to continuously keep the learning lens they have been reflecting on during this activity 

ȬÁÌÉÖÅȭ ÅÖÅÎ ÁÆÔÅÒ ÔÈÅÙ ÒÅÔÕÒÎ ÔÏ ÔÈÅÉÒ ÈÏÍÅ ÃÏÍÍÕÎÉÔÉÅÓȢ   

DELIVER: This stage will be done throughout their life as an active global citizen. Reflection and 

learning can begin before they leave, and should continue long after they are home.  
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HANDOUT  

¶ Describe the how you have positively evolved over the course of your journey. 

¶ What happened and how did it happen? 

¶ Who was involved or helped you in this process?  

¶ What is significant about the example you have chosen?  

¶ What are some of the factors that enabled change to take place? 

¶ What words would you use to describe the change brought about in you by this 

experience? 

Stage 2:  Global Issues  
The aim of this module is for participants to explore some of the global development issues that 

we are facing. It aims to explore what their root causes and how they are connected with each 

other. 

Activity  2.1:  Web of Issues  

Aim of Activity:  

¶ To identify some of the development issues the participants 

recognised during their overseas experience. 

¶ To connect participantsȭ experiences with the broader 

picture of global issues. 

¶ To get participants to visualise the complexity of global 

development issues.  

Time 

needed:  

80 minutes 

Materials  

needed : 

Colourful  

papers, 

Ball of 

string, 

Markers 

Activity Outline:  

1. Ask people to call out suggestions, write each one up on an individual post-it and 

hand this to the person who called it out. Everyone should have a different local 

issue (there will probably be very concrete examples...) Ask participants, what are 

some of the implications of global issues they encountered/experienced on local 

level during their voluntary experience? 

2. As people call out suggestions, write each one up on an individual post-it and 

hand this to the person who called it out (there will probably be very concrete 

examples...). Ask participants to place the post-it on their chests. 



23 
 
 

3. Once all participants have a paper with their Ȭissueȭ, invite everyone to stand up 

and form a standing circle.  

4. Introduce a ball of string ɀ the partici pants must now make connections between 

ÔÈÅ ÖÁÒÉÏÕÓ ÉÓÓÕÅÓ ÂÙ ÐÁÓÓÉÎÇ ÔÈÅ ÂÁÌÌ ÏÆ ÓÔÒÉÎÇ ÔÏ ÁÎ ȬÉÓÓÕÅȭ ×ÉÔÈÉÎ ÔÈÅ ÃÉÒÃÌÅ ÔÈÁÔ ÉÓ 

ÃÏÎÎÅÃÔÅÄ ÔÏ ÙÏÕÒ ÉÓÓÕÅȢ Ȭ)ÓÓÕÅÓȭ ÃÁÎ ÂÅ ÃÏÎÎÅÃÔÅÄ ÍÏÒÅ ÔÈÁÎ ÏÎÃÅȟ and the 

activity can play on until everyone in the circle is connected. As the string is 

passed between the various issues, it is important to get participants to articulate 

why each issue is connected to the other.  

%ØÁÍÐÌÅȡ Ȭ) ÁÍ --- ÁÎÄ ) ÁÍ ÃÏÎÎÅÃÔÅÄ ÔÏ Ȭ4ÒÁÄÅȭ ÂÅÃÁÕÓÅ ÏÆ ÔÈÅ ÄÁÍÁÇÅ ÔÈÁÔ ÂÉÇ 

companies are doing ÔÏ ÔÈÅ ÅÎÖÉÒÏÎÍÅÎÔ ÉÎ ÏÒÄÅÒ ÔÏ ÍÁËÅ ÐÒÏÆÉÔÓ ÔÈÒÏÕÇÈ ÔÒÁÄÅȢȭ 

5. When everyone has been connected by the string, invite participants to observe 

×ÈÁÔ ÐÁÔÔÅÒÎ ÔÈÅÙ ÓÅÅ ÈÁÓ ÂÅÅÎ ÃÒÅÁÔÅÄȢ )Ô ×ÉÌÌ ÌÏÏË ÌÉËÅ Á ÓÐÉÄÅÒȭÓ ×ÅÂȢ 

 

Debrief  

1.  What do you notice about the pattern we have just made? 

2. What does this tell us about the underlying causes of various global issues? 

3. What are some ways in which we can start to address the underlying causes of 

global issues? 

4. What is the impact of pulling on the string that is, addressing one particular 

issue? 

5.  Where are local communities in the global south in enabling change within this 

web? 

6. What is your ÒÏÌÅ ÁÓ ÐÅÏÐÌÅ ÉÎ ÔÈÅ ÇÌÏÂÁÌ ÎÏÒÔÈ ÉÎ ÔÈÉÓ Ȭ×ÏÒÌÄ-×ÉÄÅȭ ×ÅÂȩ 

7. Do you have any concrete idea about what could you do in your daily life to 

influence the interconnected issues we have just discussed? 

 

Note:  Facilitator can gather topics (maybe some controversial ones) for the next session ɀ The 

moving debate. 
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Activity 2.2: Moving Debate  

Aim of Activity:  

To generate debate within the group about issues of 

development and social justice. 

 

Time 

needed:  

30 minutes 

 

Materials needed:   

 Happy, sad and neutral 

smiley faces 

 

Moving Debate statements 

Activity Outline:  

1. Put up the happy and sad smileys at opposite sides of the room; place the neutral smiley in 

the middle. 

2. Invite the group to gather around the neutral smiley. Explain that you are going to read 

out some statements and they can move to another position in the room, depending on if 

they agree or disagree with the statements. 

3. There are ÄÉÆÆÅÒÅÎÔ ÌÅÖÅÌÓ ÏÆ ÔÈÅ ÅØÔÅÎÔ ÔÏ ×ÈÉÃÈ ÉÎÄÉÖÉÄÕÁÌÓ ȬÁÇÒÅÅȭ ÏÒ ȬÄÉÓÁÇÒÅÅȭ ÁÎÄ ÔÈÅÙ 

can 

4.  Stand along the spectrum accordingly. 

 

Note to facilitator  

¶ It can help to create safety by standing alongside those in the minority, facing the 

majority, to make them feel less vulnerable. 

¶ An interesting addition to the activity can be to allow participants to change position as 

the debate progresses. Ask them to explain why they moved position. 

¶ It can be a good idea to remind participants of the group contract and to have respect for 

different voices and the importance of listening to each other. 

 

How this activity could be adapted  

The statements are completely open to change. However, when creating statements, ensure that 

they are clear, positive (no negatives as this ÃÁÎ ÂÅ ÃÏÎÆÕÓÉÎÇ ÔÏ ȬÄÉÓÁÇÒÅÅȭ ×ÉÔÈɊȢ 
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Examples of statements that could be used are: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

However, bear in mind that participants will feel more engaged if the statements under discussion 

are based on their input during earlier activities and discussions. 

You could also have a silent debate, observing where people go. In this case it would be especially 

important to debrief carefully afterwards. 

 

 

Ȱ)ÎÔÅÒÎÁÔÉÏÎÁÌ 
trade deals are the 

cause of much 
poverty in the 
ÇÌÏÂÁÌ ÓÏÕÔÈȢȱ 

I believe that I 

can change the 

world by 

engaging in my 

community.  

 

Volunteering in 

the global south 

helps to make a 

real impact for 

the local 

communities 

there. 

 

Volunteering is an 

extension of the policies 

that prevent the 

development of 

countries in the global 

south. 

 

People in the global 

south should have the 

same volunteering 

opportunities as those 

in the global north.  

 

It is ok to use the term Third 

World, global north or global 

south? International volunteering 

experiences have no practical use 

now I have returned home. 

 

Voluntouris m should 

be banned 
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Activity 2.3 : Why ɀ Why ɀ Why  

Aim of Activity:  

To explore the 

underlying causes of an 

issue. 

Tim e 

needed:  

30 minutes 

 

Materials  needed :  

Flip chart paper and markers 

 

Activity Outline:  

1. Divide the group into smaller groups of 3 to 4 people. 

2. Each person takes an issue related to international development e.g. Poverty, Inequality 

Climate Change. 

3.  In the smaller groups ÔÈÅÙ ÔÁËÅ ÔÕÒÎÓ ÁÓËÉÎÇ ÔÈÅ ÑÕÅÓÔÉÏÎ Ȭ×ÈÙȭȩ  

4. The facilitator should demonstrate the activity first  to ensure everyone understands its 

outline.  

Example: 

 

A: Why does Climate Change exist? 

B: Because we are putting too much greenhouse gases into the air. 

A: Why? 

B: Because the emissions are needed in the production process. 

A: Why? 

"ȡ "ÅÃÁÕÓÅȣȢȢ 

A: Why? 

5. Let the discussion go on for 20 minutes in pairs, ask participants to switch roles at the 10 

minute mark. For the remaining 10 minutes of this activity, ask participants to share some 

of the main underlying causes they have discussed with the group. 

6. Ask the plenary to identify actors and solutions that will help some of these issues. Who 

needs to be engaged on what level to create a change on this issue? 

7. These underlying causes can now form the basis of an action project, by looking at what 

could be some creative solutions to some of the underlying causes participants can be one 

of the actors in ensuring positive change. 
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Activity 2.4 : Fishbowl conversation  

Aim of Activity:  

To discuss difficult topics relating to volunteering, development 

aid and homecoming 

Time 

needed:  

1 hour 

Materials:   

Chairs 

Activity Outline:  

This method can be used to discuss deeper the issues raised during the previous activities. In a 

&ÉÓÈÂÏ×Ì ÄÉÓÃÕÓÓÉÏÎȟ ÐÁÒÔÉÃÉÐÁÎÔÓ ÓÅÁÔÅÄ ÉÎÓÉÄÅ ÔÈÅ ȰÆÉÓÈÂÏ×Ìȱ ÁÃÔÉÖÅÌÙ ÐÁÒÔÉÃÉÐÁÔÅ ÉÎ Á ÄÉÓÃÕÓÓÉÏÎ ÂÙ 

asking questions and sharing their opinions, while students standing outside listen carefully to the 

ideas presented. Participants take turns in these roles, so that they practice being both 

contributors and listeners in a group discussion. This strategy is especially useful:  

¶ To make sure all participants get the opportunity to engage in a discussion; 

¶ To help them reflect on what a good discussion looks like; 

¶ To discuss controversial or difficult topics that can be  explored more deeply during the 

rest of the training course. 

 

Setting the room  

A Fishbowl discussion requires a circle of chairs (the ȰÆÉÓÈÂÏ×ÌȱɊ ÁÎÄ ÅÎÏÕgh room around the 

ÃÉÒÃÌÅ ÆÏÒ ÔÈÅ ÒÅÍÁÉÎÉÎÇ ÐÁÒÔÉÃÉÐÁÎÔÓ ÔÏ ÏÂÓÅÒÖÅ ×ÈÁÔ ÉÓ ÈÁÐÐÅÎÉÎÇ ÉÎ ÔÈÅ ȰÆÉÓÈÂÏ×ÌȢȱ &ÏÒ Á ÇÒÏÕÐ ÏÆ 

20 participants we recommend four to six chairs in the Ȱfishbowlȱ to allow for or a wide range of 

perspectives without impeding othersȭ ability  to speak. 

 

Outline of the activity  

Ask the participants whether any of the issues raised concerning volunteering or global issues have 

impacted participantsȭ volunteering experience and how participants can address this issue. Allow 

participants a few minutes to reflect before initiating the discussion.  

There are many ways to structure a Fishbowl discussion. Sometimes facilitators switch the 

participants every 15 minutes, whereby the listeners enter the fishbowl and the speakers become 

the audienceȢ !ÎÏÔÈÅÒ ÃÏÍÍÏÎ &ÉÓÈÂÏ×Ì ÄÉÓÃÕÓÓÉÏÎ ÆÏÒÍÁÔ ÉÓ ÔÈÅ ȰÔÁÐȱ ÓÙÓÔÅÍȟ ×ÈÅÒÅ participants 

on the outside of the fishbowl gently tap a participant  on the inside, indicating that they should 

switch roles. 
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Debriefing  

Discuss with participants what they learned from the discussion and listening to each other. How 

did listening to other opinions help them to shape their own opinion or reflect on issues they 

considered to be self-evident? How does the discussion they had reflect the real-life discussions 

that determin e the ways in which  we address global issues? 

We have to take into account that there are many voices active in the discussion to address global 

issues. However, standing at the sideline does not provide any contribution or new perspective. 

Therefore, it is important that we engage more people in the discussion and take an active stance 

on addressing global issues. 

 

 

 

 

Activity 2.5: The work that reconnects  

Aim of Activity:  

To strengthen and support participants in their actions to heal the 

world. 

To give participants a space to express how they are feeling in 

relation to the world and the issues they encounter/are aware of.  

To support them to stay involved in activism for the long term.  

 

Time 

needed:  

2 hours 

Materials 

needed:  

 

Activity Outline:  

Note fo r facilitators: A word of caution; this activity may bring up strong emotions. The 

facilitator should feel comfortable holding groups if they lead it. The issues that we are looking at 

now are massive and can all too often become overwhelming. It is vital that we do not suppress our 

emotions as activists and development workers. Work that Reconnects is a framework developed 

by Joanna Macy, an American Buddhist environmentalist: it is a spiral which has 4 stages.  
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1. Coming from gratitude  

Before we can face the pain of the world we need to have grounded ourselves in the joy of life. 

Invite participants to get into pairs. Decide who is A and who is B. Each person is given 2 minutes 

to answer the questions below. If A starts speaking, then B listens. A keeps answering the question, 

giving as many answers as possible until a signal is given to swap roles.  

¶ ) ÁÍ ÇÒÁÔÅÆÕÌ ÔÏ ÂÅ ÁÌÉÖÅ ÔÏ ÔÏÄÁÙ ÂÅÃÁÕÓÅ ɉÂÅ ÓÐÅÃÉÆÉÃ ÎÏÔ ÇÅÎÅÒÁÌɊ ȣȣȢȢ  

¶ -Ù ÆÁÖÏÕÒÉÔÅ ÁÃÔÉÖÉÔÉÅÓ ÉÎÃÌÕÄÅȣȢȢ 

3ÏÍÅ ÔÈÉÎÇÓ ) ÁÐÐÒÅÃÉÁÔÅ ÁÂÏÕÔ ÍÙÓÅÌÆ ÁÒÅ ȣȣȢȢ  

Once we are grounded we can open up to our emotions.  

2. Honouring our pain and emotions for the world  

There is so much suffering in the world. It can become overwhelming. We tend to suppress 

emotions that seem too big to process. From a physiological point of view denying our emotions is 

a very unhealthy thing to do. 

We are not given a space in our ordinary life to share and express our anger our fear and our guilt 

at the state of the world. It is vital that we are able to express these fears and emotions so that we 

can resolve or begin to deal with them. By not attempting to fix them, we accept their validity and 

significance. 

We cannot feel the joy of the world and repress the suffering. By not allowing ourselves to grieve 

for what we care about, we create a block. Giving a space to participants to express their fear and 

anger at the way we are treating the earth allows us to unblock our energy. 

Invite participants to get back into their pairs. This time B starts and A listens. B keeps answering 

the question giving as many answers as possible until the bell is rung to signal the end. They then 

swap and the speaker becomes the listener. 

¶ 7ÈÅÎ ) ÔÈÉÎË ÁÂÏÕÔ ÔÈÅ ÓÔÁÔÅ ÏÆ ÔÈÅ ×ÏÒÌÄ ) ÆÅÅÌȣȣȢȢ 

¶ 7ÈÁÔ ÃÏÎÃÅÒÎÓ ÍÅ ÍÏÓÔ ÁÂÏÕÔ ÔÈÅ ×ÏÒÌÄ ÔÏÄÁÙ ÉÓȣȣȢȢ 

¶ When I think of the world ×Å ×ÉÌÌ ÌÅÁÖÅ ÏÕÒ ÃÈÉÌÄÒÅÎȟ ÉÔ ÌÏÏËÓ ÌÉËÅȣȢȢ 

¶ 3ÏÍÅ ÆÅÅÌÉÎÇÓ ÔÈÁÔ ÃÏÍÅ ÕÐ ×ÈÅÎ ) ÔÈÉÎË ÁÂÏÕÔȣȢȢ 

¶ 7ÈÁÔ ) ÄÏ ×ÉÔÈ ÔÈÅÓÅ ÆÅÅÌÉÎÇÓ ÉÓ ȣȣȣȣ 

By facing these fears we can begin the healing process. 
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Stage 3:  Action projects   
 
The main aim of this stage is to help participants develop an action project that is realistic and 

effective in terms of contributing to a fairer, just , and more sustainable world. Each activity helps 

participants build a project from start to finish.  

The action projects aim to be conducted over a 6-month period. In our experience, if participants 

are not seeing results in their projects with in this timeframe they can lose interest. They may 

want to develop a longer term project, which is also possible. However they should plan to have 

concrete results within a 6-month timeframe.  

Additionally, we have witnessed participants setting out rather ambitious goals that can be 

difficult to meetȢ )Ô ÉÓ ÉÍÐÏÒÔÁÎÔ ÎÏÔ ÔÏ ÃÕÒÂ ÐÁÒÔÉÃÉÐÁÎÔÓȭ Ånthusiasm when they are frustrated by 

not meeting their goals. Therefore, we recommend you encourage them to focus on some low key 

goals first before they develop their action projects into more complex projects. 

3. Seeing with new eyes  

This part of the session is about widening our view of our time and reality. This helps us realise 

that we are not on own. We can build on the work and the strengths of our ancestors and 

historical movements and people. We are doing this work not just for ourselves but for future 

generations. By realising that we are interconnected with all life, we understand that we are not 

on our own, but part of a bigger picture.  

If we can connect with it, it can offer us strength and power. Invite participants to draw or 

create a picture that represents them and the people that have come before them and, if they 

want, the people that will come after them. Who are they connected too? 

 

4. Going forth.  

This is the next stage in the framework of the work that reconnects, and involves creating actions 

to deal with some of the issues we have explored so far. Going forward, the work that reconnects 

will help shape the action projects the group come up with in the next stage. These are the actions 

that this group wants to take in order to create a fairer more just world. 
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Activity 3.1 : Speed networking  

Aim of Acti vity:  

To get participants to begin generating ideas for social 

action projects 

 

Time needed:  

1 hour  

Materials  needed : 

Flipchart papers, 

markers 

Activity Outline:  

1. Create a relaxed and open atmosphere. 

2. Groups of 3 chairs are dispersed around the room. All participants choose one seat at the 

beginning. 

3. When seated in groups of 3, participants are given 6 minutes to exchange opinions about 

the following questions (they can be written on a flipchart so the participant will 

remember them): 

¶ What do I find an int eresting idea for an action project? 

¶ What am I good at? 

¶ Do I have some background knowledge or special experience in 

something? 

¶ Could we work on an idea together? 

4. The discussion ends punctually after 6 minutes. Then everybody stands up and goes to 

another group of chairs to meet two different people. Discuss the same points as before. 

5. After 6 min utes, change seats again and repeat this until everyone has spoken to everyone.  

6. The aim is not to agree upon project ideas or to find a team, but to talk about interests 

and inspire each other in a very open and casual atmosphere. Nothing has to be written 

down or visualised. 
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Activity 3.2: Brainstorming ideas for small scale projects  

Aim of Activity:  

To get participants to collect ideas for 

their own action pr oject 

Time needed:  

90 minutes 

Materials needed:  

1) Green & white coloured 

cardboard  

2) Pens  

3) Pin Board 

Activity Outline:  

This activity aims to collect project ideas and encourage a discussion around them. 

1. Every participant gets a piece of cardboard in two colours, green and white  

2. Everyone is invited to write ideas for projects on the cards in this order: 

a. ÉÄÅÁÓ ÆÏÒ ÔÈÅ ÐÅÒÓÏÎȭÓ Ï×Î ÐÒÏÊÅÃÔÓ ÁÒÅ ×ÒÉÔÔÅÎ ÏÎ ÇÒÅÅÎ ÃÁÒÄÓȠ 

b. ideas for projects in general which they do not want to develop themselves are 

written on whit e cards. 

3. It is important that the ideas are as detailed as possible, e.g. ÉÎÓÔÅÁÄ ÏÆ ȰÐÒÏÍÏÔÅ ÆÁÉÒ 

ÔÒÁÄÅȱ, ÉÔ ÉÓ ÂÅÔÔÅÒ ÔÏ ×ÒÉÔÅ ÄÏ×Î ȰÐÒÏÍÏÔÅ ÆÁÉÒ ÌÕÎÃÈÂÏØ ÁÔ ÓÃÈÏÏÌÓȱȢ 

4. During the writing, everyone works on his/her own and in silence.  

5. The facilitator col lects the cards and pins them on the pin board. The ideas are not rated 

or sorted yet.  

6. Now participants explain their cards to the group. During the explanation, the 

participants can comment on the ideas and note new ones. The facilitator may cluster 

similar ideas and draw attention to links between the ideas. 

7. Finally the facilitator sums up the discussions and gives the participants 10 minutes to 

write down some more ideas which just came to them during the presentations. 

8. Afterwards, the facilitator collects these cards again and the participants explain their 

additional ideas.  
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9. When every idea has been put on the board and explained, the participants can stand up 

and walk around to read the cards again and think about which project they would like to 

carry out.  

10. Participants are now invited to take the card with the project they want to be involved in 

ÆÒÏÍ ÔÈÅ ÂÏÁÒÄȢ  )Î ÏÒÄÅÒ ÔÏ ÎÏÔ ȰÄÅÌÅÔÅȱ ÔÈÉÓ ÉÄÅÁ ÆÏÒ ÔÈÅ ÏÔÈÅÒÓ ÐÁÒÔÉÃÉÐÁÎÔÓ ÒÅ×ÒÉÔÅ ÔÈÅ 

cards that they remove so that the collection stays complete for the other participants to 

choose from.  

11. If several people want to take the same card, they can think about forming a group and 

tackling the idea card together. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 




































































